Introduction
There is a growing tendency among young people, not only in Lithuania, but also around the world (Krannich, Holbrook, etc., 2008 -2009 , to choose the legal profession as a career 2 . Law is a deep and broad professional field. Obviously, attending lectures for a few years at a university law school is not enough to convey all of the nuances and subtleties of the law. In fact, legal education is an endless process of studying because the law is not static. A good lawyer strives to constantly supplement his knowledge and perfect his skills in the context of his practice. Attending lectures at a university law school is only the beginning of legal education. It is also an experience which unites all practicing lawyers. That is how the universities that prepare lawyers contribute to creating and maintaining a country's legal culture. Forming and maintaining a legal culture is accomplished by teaching the basic moral values and skills for lawyers practicing in the country, including future judges, civil servants and other officials who carry out state functions. Unfortunately, Lithuanian society does not appear to trust lawyers very highly 3 . This lack of trust means that lawyers do not October  2008  Notaries  51  57  58  58  Advocates  33  43  40  41  Prosecutors  20  19  29  28  Judges  18  14  24  25  Police officers  8  13  26  40  Bailiffs  6  15  15  17 * 2005-2007 -Data from market and public opinion research company "Spinter research", 2008 -Market and opinion research center "Vilmorus" data. 4 Based on the detailed assessment report, there has generally been significant progress in implementing aims of the Bologna declaration because "higher education across the ("EHEA") countries looks substantially different from ten years ago." Such instruments as LRC, ECTS, DS, quality assurance, and qualifications frameworks are much more widely applied, degree structures and curricula have been reformed, and most of the necessary legislation and national regulations have been implemented. However, there remains a "…large difference in the speed of implementation between individual countries…" (Westerheijden, Beerkens, etc., 2010) . The "…crucial step is to make the structure into reality that is 'lived and loved' by teachers and learners..." (Westerheijden, Beerkens, etc., 2010) . 5 Lithuania, like Germany and most EHEA countries, has the same problems as were correctly identified by J.D.Weeber, i.e., that the Bologna Process has not reached some study areas such as law and medicine and the main problems are related to mistrust and doubts in bachelors degrees based on qualifications and career possibilities after a short three-year education. (Weber, 2008) . 6 In this context, we accept Peter Greisler's opinion that "The Bologna
Process has become the most important forum for higher education policy
almost no open discussions regarding this issue in Lithuania. 7 We intend to accomplish several goals in this article. First, we will identify and analyze the basic changes achieved in regulation of legal education in Lithuania during the ten years since the Bologna Process started. We will then analyze how far the Bologna Process was able to affect the specific area of legal education. Third, we will analyze various concepts and quality parameters related to educational services in general. Finally, we will identify and analyze the guidelines for quality assurance parameters which should be applied to assure the highest quality of legal education in Lithuania.
Understanding Quality Parameters and Their Implementation in Legal Studies

Development of Higher Education Qualifications in Bologna Process Documents
The Bologna Process was initiated when the Bologna declaration was enacted in 1999. The first hints regarding quality of higher education were reflected in the Bologna declaration 8 , but no structures or parameters for quality assurance where provided in it. "The Declaration reflects a search for a common European answer to common European problems." (An Explanation of Bologna Declaration, 2000) . The main goal of the Bologna Process as stated in the declaration was "…to create a European space for higher education in order to enhance the employability and mobility of citizens and to increase the international competitiveness of European higher education." (An Explanation of Bologna Declaration, 2000) . It was evident that the goal could not be reached without the quality assurance studies in higher education, even though such studies were not expressly identified in the declaration. (Presidency Conclusions, 2000) 9 . Although quality assurance is critical to international mobility, employability and competitiveness, it would take additional developments to prepare the necessary structural framework.
After 1999, the Bologna Process continued. Several conferences were held and several communiqués were issued which helped to develop the Bologna Process. The Lisbon strategy stated that (Presidency Conclusions, 2000) the improvement of the quality and efficiency of education and training was one of the aims of the Bologna Process.
in Europe." (Greisler, 2008) . Bologna-An Impetus for Reform. A Federal Perspective. p.6. Regarding debates on the issues of reforming legal education, see the following website for more information: http://www.stifterverband.info/veranstaltungen/archiv/2010_03_18_legal _education_in_europe/index.html. 7 Although two authors (Roosaare, 2007) , (Kirsiene, 2009; Kirsiene, 2010) specifically touched on some aspects of legal education in Lithuania, there are rather wide discussions regarding specific aspects of higher education in general. 8 Here, one of the six objectives was desire to promote "European cooperation in quality assurance with a view to developing comparable criteria and methodologies". (Bologna Declaration, 1999) . 9 It is notable that according to Lanskoranskis, the compatibility of national law acts with Bologna Process and Lisbon strategy requirements is one of the weakest links in Lithuanian education. (Lanskoronskis, 2007) .
-358 -The European Association for Quality Assurance (ENQA) was created in 2004. 10 The purpose of the ENQA is to promote European cooperation in the field of the higher education quality assurance. With the establishment of the ENQA, Europe created a structure which would help support the development of quality assurance in higher education in accordance with the Bologna Process. Unfortunately, Lithuania has not yet been chosen to take full advantage of this structure.
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"International students' exchange is a rapidly growing phenomenon, therefore studies abroad have become the utmost form of internationalisation of higher education. It has been estimated that the need to acquire international education will increase to 7.2 million international students by the year 2025 or even to 15 million (Juknyt÷-Petrikien÷ I., Pukelis K., 2007) . Reaction to the trend is reflected in Prague meeting (Prague Communiqué, 2001) , where agreements on some new action lines, including lifelong learning and promotion of the attractiveness of the European Higher Education Area to students from Europe and other parts of the world, were provided (Prague Communiqué, 2001 ).
The year 2005 was the most important year for quality assurance of higher education in Europe, because the European Standards and Guidelines for Quality Assurance in Higher Education were adopted by the ministers and the idea of a European register of quality assurance agencies was adopted. (Bergen Communiqué, 2005) 12 . In 2008, the European Quality Assurance Register for Higher Education (EQAR) was established. EQAR's main tasks are to (a) increase the transparency of quality assurance, and (b) enhance trust and confidence in European higher education. Practically, EQAR implements its goal by listing quality assurance agencies that operate in Europe. Before being listed, an agency must have proven its credibility and reliability. An agency's performance is reviewed against the European Standards and Guidelines for Quality Assurance. It is important to mention that EQAR currently lists only 20 agencies. 13 No agency from any Baltic State is currently included on the list. 14 Over time, the Bologna Process gradually created enough structures to reach the primary goals of the Bologna Process. ENQA's quality assurance standards and criteria, together with the establishment of the EQAR register, should promote mutual trust and improve 10 Technically The European Network for Quality Assurance in Higher Education, established in 2000 was transormed into the ENQA.More details could be found on web page www.enqa.eu 11 ENQA now has 47 full member agencies. Among them are special agencies from Latvia and Estonia, but none are from Lithuania. There are four candidate member agencies, including Lithuania's SKVC agency.
Therefore, it appears that Lithuania is not as committed to the Bologna Process to the same extent as other Baltic states might be committed. 12 As the result of the Berlin Communique (2003), ministers invited member states to develop a framework of comparable and compatible qualifications for higher education systems, including description of learning outcomes, competences and profile, in the following two years. 13 Now Bologna has 46 members, but only 16 higher education systems have internal and external quality assurance systems designed in line with the ESG, (Westerheijden, Beerkens, etc., 2010) . Lithuania is not one of them. 14 Seven agencies from Germany dominate the group, but agencies from such countries as Bulgaria, Romania, and Poland also participate. More details could be found on the webpage www.enqa.eu transparency of higher education, recognition of foreign qualifications, and encourage mobility of students and staff. It should also help to assure quality of studies if the presumption is made that the European standards provided are sufficiently detailed and would be implemented by the respective national authorities. Notwithstanding the conclusion above, not everyone is satisfied with or believes in the future and usefulness of the Bologna Process. Several "Bologna sceptics" vigorously disagree with the Bologna Process. Their arguments appear to be strong 15 . We now need to analyze how well the Bologna Process is working, particulary with regard to legal education. We also need to determine whether there is a clear understanding about higher education among various actors, including universities, quality assurance agencies, legal institutions, employers and others. Finally, we need to analyze the arguments posed by the "Bologna skeptics".
Quality Conception, Parameters and Their Adaptation for Legal Studies
In the initial Bologna declaration and subsequent communications, quality assurance in higher education institutions was accentuated. However, "quality assurance" is a generic term which lends itself to many interpretations (Standards and Guidelines, 2005) . "It is obvious that neither of the main objectives of Bologna--international competitiveness, mobility and employability--is possible to be reached without the reliable system of study quality assurance on an institutional, national and international scale." (Juknyte-Petreikiene, Pukelis, 2007) .
Regardless of the fact that the quality of higher education is widely discussed and emphasized, there is no mutual agreement about quality standards in the sector of higher education (Lanskoronskis, Ramoniene, 2007) . There is a variety of approaches to quality assurance and a number of definitions of quality that are being used in the field of learning, education and training. Quality may be understood in any number of ways and on different levels based on one's methodology, scope or objective. Some scientific literature distinguishes three classes of quality models: process--orientated, product--orientated and competency-orientated models. According to Pawlowski, process-orientated models are the best models for educational organizations because they "…can be adapted to the needs of an organization…" (Pawlowski, 2008) . Other authors define the quality of studies as the creation of proper conditions to continue individual self-education and qualification suitability that was acquired at a university or college, and characterisation through dimensions, standards and criteria. The authors make an important conclusion that opinion about the quality of studies should be expressed by various community groups 15 In opinion of "Bologna skeptics", "The result of Bologna is growing stratification and hierarchy of national institutions, and transnational integration of national education systems leads to national disintegration." (Munch, 2010) . According to Maion von Osten, in accordance with Bologna Process, creating hierarchy in a university's degrees (the stratification of earlier degree into first and second cycle studies) contradicts the goals of democratic education and do not conform to existing employment policies as employers usually seek individuals holding master's degree. (Osten, 2010 ).
-359 - (Savickiene, Pukelis, 2003; Pukelis, Pileicikiene, 2005; Serafinas, Radzevicius, 2009) . Some other scientists 16 base quality of higher education on consumer issues and their needs. 17 The shortcoming of this parameter is the fact that these services, according to the economic literature, are credence goods and consumers are seldom professionals 18 who know what to expect. Further, their needs may be very different from one another. (For example, a student may need to acquire diploma using as little resources as possible, to get as much knowledge as possible, to study one semester abroad, to have a good job, etc.)
Pukelis and Savickiene (Savickiene, Pukelis, 2033) , after analyzing the quality of evaluation systems in America and some European Union countries, concluded that quality usually is defined in two levels: (a) an institutional level; and (b) a study program level. On the institutional level, the following criteria should be considered: management, strategy and decision making, personnel qualification, students, the improvement of study programs, teaching quality, survey/research strategy and survey organization, services offered for the society, quality assurance system, the implementation of the mission and achievement of the goals. To describe the study program, Pukelis and Savickiene presented the following criteria: aims and purposes of the study program, contents of the study program and its design, the structure of study program, didactic concept and philosophy, study methods, students' work, including research projects and practical teaching, students' evaluation and examination, number of students (during a selective period, while accepting and during the studies), qualification of the personnel, the suitability of the necessary equipment, the internationalization of study contents, the procedures assuring inner quality, achieved standards, the number of students who passed the exams or who were expelled, average duration of studies, the opinions of studies by students and teachers (Savickiene, Pukelis, 2003) . However, these criteria only indicate what should be evaluated, but not how it should be evaluated. In addition, difficulties may arise in practice when evaluating concrete higher institutions and programs, because there is no hints how to compare the enumerated parameters.
Basing their opinions on survey data, Valiukeviciute and Druskyte tried to objectively determine the quality of studies at universities. (Valiukeviciute, Druskyte, et al, 16 Vanagas, 2004; Juknyte-Petrikiene, Pukelis, 2007. 17 Despite a variety of conceptions of higher education quality and their imperfections, the key aim of total quality and its management theory and practice is a "quality for consumer" in other words to meet a consumer's needs. (Vanagas, 2004 In the economic literature, a distinction is made between search goods, experience goods, and credence goods. Educational services could be evaluated as credence goods, the quality of which consumer can hardly learn, so he has to rely on the assurance by the provider of the service or public authorities that its quality is sufficient. On credence goods, see (Darby, Karni, 1973). 2003). It would be helpful to have a thorough analysis of study material base, evaluation of results of studies from the point of view of graduates and in-company information dispersion (e.g., information about the work of students and teachers; for students and teachers information about administrative work; information for students about international exchange programs). (Valiukeviciute, Druskyte, et al, 2003) . One of the weakest links in this opinion is that a customer (i.e., a student) is one of the most important parts in the studying process, even though he is not particularly qualified to evaluate all aspects present in higher education. Further, not all persons that come to university enter it to receive knowledge. Some are only interested in acquiring a diploma. Although the material needs of students are important, it is not the only factor to be considered when establishing the essential goals of an academic program.
Standards and Guidelines for Quality Assurance in the European Higher Education Area (ESG) 19 should be considered as the most important document when defining quality assurance parameters because rather clear and definite parameters are provided. "The standards and guidelines are designed to be applicable to all higher education institutions and quality assurance agencies in Europe, irrespective of their structure, function and size, and the national system in which they are located" (Standards & Guidelines, 2005) .
The most important portion of the ESG is the first part because it is addresses higher education institutions. Seven separate guidelines covering all basic elements of the educational process are provided. These guidelines could be described as ones requiring more formalities (e.g., to issue formal strategy, policy and procedures, formal mechanisms for the approval and monitoring of study programmes); more clarity and publicity (e.g., strategy and policy should be available to public, there should be established formal and published student assessment criteria, defined criteria for quality assurance of teaching staff); and cyclical (e.g., there should be periodic review of programs and awards, data collection, analysis and usage of relevant information for the effective managements of study programs and related activities, regular updating of information (both quantitative and qualitative). (Standards and Guidelines, 2005) . Probably the most interesting issue is the one regarding teaching staff, because it requires not only the quality of staff (which was traditionally based on formal diploma criteria), but also teaching competence. This would require the "…breaking open the automatic assumption that qualified automatically means competent: teaching in mass higher education systems is a profession of its own, which can (and must) be learned and which does not come automatically from being a qualified researcher". (Westerheijden, Beerkens, etc., 2010) . "To teach effectively is to enable students to learn independently." (Muller, 2008 (Muller, 2008) .
Notwithstanding the practical usefulness of the ESG, one should have in mind the fact that ESG only has recommendation status. Further, the term "guidelines" clearly means that it is not legally binding in nature. Therefore, the guidelines are quite general and leave much space for states and education institutions to decide about specific quality assurance means and methods. We should remember that the application of "…compatible quality assurance systems does not guarantee the delivery of compatible quality of education. This must result from combined meaningful learning outcomes (ECTS) and qualifications frameworks." (Westerheijden, Beerkens, etc., 2010) .
Neither in the scientific literature nor in actual laws or regulations it is possible to find well-defined parameters that allow one to determine whether or not an educational program is of excellent quality. After considering all of the theories and parameters currently available, the most important factor is the learning outcomes of study programs. In the 21st century, learning outcomes are viewed as the fundamental building block of the Bologna educational reforms. Learning outcomes are a practical devise that represent a methodical approach to measure an institution's competitiveness, transparency, recognition and mobility of education. All of the other quality parameters analyzed (such as personnel and material resources) are only means to achieve learning outcomes of study programs. At the same time, the formulation of suitable learning outcomes in study programs and in separate descriptors of study subjects provides information for students, employers and other institutions. Learning outcomes also make it easier to compare study programs between universities. This, at least in part, determines the successful implementation of the most essential processes of Bologna.
With regard to legal education, the key learning outcomes are whether a law school graduate has learned the moral attitudes, skills and abilities that are necessary for a contemporary lawyer. In the next section, we will analyze whether law school graduates receive the moral attitudes, skills and abilities that are necessary for a contemporary lawyer, in other words, the key learning outcomes.
Adequate Study Outcomes as a Parameter Ensuring the Quality of Legal Education
As we have said above, it does not appear that legal education programs in Lithuania are currently meeting the needs of contemporary society. Therefore, it is incumbent on legal educators to adapt their legal education programs to meet such needs. Program strengths must be maintained and program weaknesses must be eliminated. When evaluating the adequacy of a legal education program, one must first determine which parameter or parameters should be used. Clearly, a legal education must include the teaching of specific law branches and legal norms. In addition to the traditional teaching of specific law branches and legal norms, the literature is now filled with opinions expressing the idea that developing the practical skills of a lawyer also needs to be included and emphasized. Developing skills such as negotiating, team work, counseling, interviewing, creative problem solving, mediating, psychology and leadership should be a high priority in a program if it is to be considered a high quality program. (Krannich, Holbrook, etc., 2008 -2009 ). For example, law schools in the U.S.A. traditionally emphasize analysis, argument and legal-thinking (Krannich, Holbrook, etc., 2008 -2009 .
In anticipation of this article, we performed a survey. We analyzed legal regulations and legal education programs in Lithuania in order to find out what skills are required and emphasized. The required skills are defined by a Constitutional Court decision and a descriptor for legal education prepared by the Ministry of Education and Science of the Republic of Lithuania.
The Constitutional Court of the Republic of Lithuania has also identified elements which need to be included in every legal education program. (The decision of Constitutional Court, 2008). The Constitutional Court issued an important decision on February 20 th , 2008 concerning the requirements of legal education for those individuals who want to carry out the duties of a judge (The decision of Constitutional Court, 2008). The Constitutional Court held that the state must ensure that legal education provided in any institution should have equal standards of higher education labeled by different levels and degrees conferred by such institutions. The Constitutional Court also held that certain subjects should be included in the curriculum of every legal education program. Most of the subjects on the list include specific law branches and legal norms, such as theory of law, constitutional law, civil law and other legal subjects. Although the Constitutional Court did mention that the non-legal subjects should be studied, notably social and humanitarian subjects. (The decision of Constitutional Court, 2008). Unfortunately, the Constitutional Court appears to reflect the traditional approach to legal education. The decision in the context of this survey is problematic because the traditional approach to legal education appears to result in the failure to meet Lithuanian society's expectations. Our society expects more from a lawyer than the mere understanding of specific law branches and legal norms.
The elements of a legal education program must also meet certain statutory requirements. Until recently, the contents of a legal education program in Lithuania were determined under the general statutes regulating higher education and other statutes, e.g., a statute setting forth the qualification requirements for judges, which indirectly referred to educational requirements. (LR Vyriausybes nutarimas, 2002) . However, the Ministry of Education and Science of the Republic of Lithuania ratified a comprehensive descriptor for legal education on August 19, 2010. (LR Svietimo ir mokslo ministro isakymas, 2010). The decree issued by the Ministry of Education and Science was based on the decision of the Constitutional Court described above.
The purpose of the issued by the Ministry of Science and Education was to set common standards for legal education programs. In its descriptor, there are named skills and knowledge that have to be acquired during one's legal education. They include: (a) cognitive skills (e.g., the ability to interpret data that is relevant and significant in law, usage of various doctrines of law); (b) practical skills (e.g., to know how to use legal information data bases); and (c) transferable skills (e.g., to improve and update the legal knowledge). Having in mind that the descriptor was long overdue, the schools and universities preparing lawyers waited for the descriptor for ten years. It is satisfying to see that it was at last ratified 20 . It should be noted that this descriptor is quite liberal and in part corresponds new trends in education regulation set by Bologna Process documents. For example, it gives more precision for common standards of legal education program. In comparison with above analyzed Constitutional Court decision, in terms of learning outcomes, the descriptor pays more attention to general competences (but still not enough). (These general competencies areare analyzed below.) Next, the descriptor pays almost no attention to training of moral and ethical values, emotional intelligence, moral attitudes, broad erudition or life-long learning of the future lawyer. In addition, effective regulation of legal education program should ensure not only the content of the program and its constant revision, but also teaching methods and development of teaching skills of educators.
Study outcomes in the world and in Europe are generally divided into three types. The three types are: (a) special competences (e.g., knowledge of different substantive law subjects such as civil, penal law, etc.); general competences (e.g., such as knowledge of foreign languages, team work, communication skills, etc.); and (c) skills of professional behavior and knowledge of the requirements for professional ethics. Specialists draw our attention to the fact that the importance of teaching general competences is growing quickly in legal education programs. (Kenedy, 2010; Pukelis, Savickiene, 2010) . It is because special knowledge and skills rapidly become stale and obsolete in contemporary society. (Kenedy, 2010; Pukelis, Savickiene, 2010) . In a society which is changing at ever increasing rates, it is becoming more important to teach someone how to learn than what to learn.
Our analysis of Lithuanian statutes and regulations, court decisions and legal education programs in Lithuania shows that the current legal education system needs to be expanded to include educational requirements in general competences, emotional intelligence, moral attitudes, and broader education of the future lawyer 21 . According to the judge of the Supreme Court of the United States, Learned 20 Prior to the ratification of the descriptor, legal education requirements became the object of political games. The evidence of such mischief can be clearly seen when comparing the requirements for legal professions, including advocates, bailiffs, notaries, judges and prosecutors. Unfortunately, these games cost a lot of money for quite a number of people, shattered hopes and wasted a lot of precious time.
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According to Carnegie Foundation for the Advancement of Teaching research, each lawyer has to possess excellent social and communicative skills, ethical and moral values (Sullivan, Colby, etc. 2007 ).
Hand, which consistently advocated an interdisciplinary approach: "Law is centrally located in the humanities and is not complete unless it draws nourishment from them" (Krannich, Holbrook, etc 2008 -2009 ). It is a well known fact that the legal profession is oriented towards a person. Lawyers have to communicate with people from all walks of life, namely, clients, colleagues, experts, witnesses, judges, officers, etc. That is why it is necessary for every practicing lawyer to have developed versatile communicative and interpersonal skills and abilities.
Krannich and Holbrook note that practicing lawyers in a modern society must have well-developed skills in dealing with conflict and should be able to cope not only with legal aspects, but also with non-legal ones (Krannich, Holbrook, etc 2008 -2009 . For example, a lawyer needs to have the ability to foresee emotional consequences of legal actions and to regulate the tension between the parties of the dispute and others. The non-legal skills allow a lawyer to analyze a problem from a variety of perspectives and enhance the lawyer's ability to identify a strategy to successfully solve the problem at hand. Non-legal skills also help a lawyer to select a negotiating position or other strategy to address the various individuals and their interests involved in the case. Currently, however, legal education generally encourages future lawyers to dissociate themselves from such non-legal factors and focus only on the narrower legal situation at issue (Daicoff, 2006) . This is an acute problem in Lithuania and many other countries as well. (Krannich, Holbrook, etc 2008 -2009 Recent research also shows that leadership abilities are also very important skills for a lawyer. (Richard, Lambreth, 2006) . However, just like social, ethical, problem-solving and negotiation skills, leadership abilities are not directly and purposefully taught in legal education programs (Richard, Lambreth, 2006) . According to L. Richard and S. R. Lambreth, a leader should possess the following qualities: wide, creative and innovative thinking; positive viewpoint towards novelties and changes; determination of ambitious goals and striving towards them; cooperation with others, their encouragement and evaluation, rather than accumulation of power and demonstrative behavior. The most important features of the leader are assuming responsibility and the ability to cope with difficulties that arise. (Richard, Lambreth, 2006) . It just goes to show that the development of such abilities can and should be included into legal education programs, especially the need to develop team work skills.
The legitimacy and reputation of the legal lawyer profession in Lithuanian depends, in part, on the morals, ethics and integrity of its members. This reality directly conflicts with the current legal education system. Neither an ethics course nor a professional responsibility course is currently included among the obligatory legal education courses at some universities. Nor is an ethics course or professional responsibility course included in a judge's qualification requirements in Lithuania. (LR Vyriausybes nutarimas, 2002) . The Constitutional Court failed to include such a requirement in its decision. Nor was such a requirement included as obligatory in the descriptor for legal education programs. (The decision of Constitutional Court, 2008, LR Svietimo ir mokslo ministro isakymas, -362 -2010). The lack of attention to moral and ethical issues while preparing students gives the students a false impression that ethical behavior is a secondary requirement for a lawyer. Even when an ethics course is offered at a university, it is often limited to the study of legal regulations and the analysis of cases. Therefore, even when an ethics course is offered, it makes one wonder whether such an approach effectively trains ethical values that the student will be able to apply in the future.
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It is worth noting that teaching methods, as well as evaluation methods, directly influence the development and fostering of the skills and abilities described above. For example, research shows that the system of accumulative mark, periodic and constant student assessment stimulates students' permanent studying. (Sullivan, Colby etc., 2007) . According to V. Madison, a professor from Regent's University, if universities would pay more attention to the discoveries in educology, the quality of teaching would greatly improve (Madison, 2007 (Madison, -2008 . In a book titled "Best Practices for Legal Education" Stuckey and others reproach teachers who do not strive to adapt to the differences in students, the world and other novel teaching methodologies 23 . Therefore, a legal education program must review how it teaches as well as what it teaches if it intends to offer a high quality, effective program.
The methods of teaching law in Lithuania should now be reviewed because cognitive abilities of young people have changed dramatically in recent years. Students entering universities to study law nowadays are often called "Millennials" (i.e., they were born in between 1977 and 1998). The generation before them is referred to as "Generation X" (Thielford, Scheef, 2004) . Current legal education programs cannot currently be taught effectively because Millenials do not learn in the tradition way. Legal education programs have not recognized or adapted to this change. Students in Generation X studied from books. Millenials study from books, but rely much more on the Internet and other electronic forms of communication. They cannot imagine life without laptops, iPads, cellphones, iPods, Kindles and other machines which give them immediate access, rapid response, immediate gratification and constant sensory stimuli. That is the reason why their information acceptance abilities have changed. Traditional teaching methods are boring and 22 The standards of lawyers' ethics and the development of lawyers' code of ethics in Lithuania have not been researched yet, but be analyzed and researched in the future. 23 German teaching methods, i.e., the methods that are generally used in Lithuania, are an object of fierce criticism and debate. (Grote, 2005) . The biggest weakness in German teaching methods is the students' lack of preparation for classes. Consequently, there is an absence of valuable discussions with the teacher. In addition, reading a lecture for a big number of students does not create any possibilities for a professor to communicate directly with students. According to researchers, the priority of most professors is scientific work, as only scientific work shows real value for the institution and ensures his high demand in the academic society (Zimmermann, 1996) . It is obvious that globalization influences methods of legal education that are adopted in Germany as well. According to professor Rainer Grote, one of the proofs of such influence is not only the popularity of case analyses (i.e., the Socratic method) in private higher education schools, but also simulating court proceedings (Grote, 2005). ineffective when used in classes filled with Millenials. Also information noise, by which we are presently surrounded, also greatly burdens the reception of information and information realization. Madison's research has shown that even though the information was accepted, memorized and realized, the analysis, systematization and evaluation was not carried out. Therefore, such information will be forgotten in a relatively short time (Madison, 2007 (Madison, -2008 . This shows that any information should be first presented in a systematic way and then evaluated critically. If a student does not have an opportunity to compare and analyze law systems, not superficially, but fairly deeply, he will not be able to understand his own nation's legal system thoroughly. That is why we agree with Claudio Grossman, Washington University's Dean of Law School, who says that when offering legal education in a contemporary world, it is not enough to use classical ingredients, such as faculty, students, research centers and the like. The new world paradigm involves all of the environment. Just like countries cannot exist in isolation from the international community, legal education cannot be offered by an isolated faculty. On the contrary, law faculties have to operate in unison with other members of international community such as non-governmental agencies and organizations, international corporations, governmental institutions. They also have to form multidisciplinary networks and react to changes flexibly. (Grossman, 2008) . This means that law curricula and teaching methods have to be updated constantly.
Finally, we look at the expectations of students when evaluating a legal education program. Does the program meet the student's expectations? It is evident that a narrow and formalistic approach to legal education does not live up to the expectations of the majority of students studying law. Students come to study law with very different expectations and having certain goals and ideals. Research shows that when a law student is taught mainly legal subjects and only learns how to manipulate the norms of law, the student becomes cynical and nihilistic (Krannich, Holbrook, etc, 2008 -2009 . Research performed by several universities showed how students' values and perceptions changed during law school. (Krannich, Holbrook, etc, 2008 -2009 . At the time that they entered a legal education program, the students wanted emotional connections, personal growth and to be useful in society.. By graduation, their values changed in favor of extrinsic rewards such as image, appearance, prestige and privileges. (Krannich, Holbrook, etc, 2008 -2009 ). The research also shows that practicing lawyers suffer depression and dissatisfaction four times more often that the average citizen (Krannich, Holbrook, etc, 2008 -2009 . In summary, a high quality legal education program cannot meet Lithuanian society's expectations without effectively addressing several key educational elements. First, the program must address substantive knowledge of specific law branches and legal norms. Second, when setting learning outcomes, more attention must be devoted towards developing general skills and abilities, particulary team work, counseling, interviewing, creative problemsolving, conflict resolution, leadership and developing a commitment to a lifetime of learning. Third, learning outcomes must include the development of moral and ethical attitudes. Finally, more attention must be paid to developing new teaching methods which will effectively communicate with the students entering legal education programs today. Educators must be ready to grow and adapt to this environment. Today, an educator must have three key skills and qualifications, all of are equally important: (1) as expert of his subject; (2) as researcher (scholar); and (3) as a teacher (didactic).
Conclusions
1. The historic development of the Bologna Process indicates that law is one of the most difficult spheres for implementing education changes. Although reforming legal education is the subject of intensive and controversial debates in European countries, there are almost no open discussions regarding this issue in Lithuania. 2. The Bologna Process offers enough legal structures and guideline to assure the quality of legal education. European standards and criteria together with the establishment of the EQAR register should promote mutual trust and improve transparency of higher education, recognition of foreign qualifications, encourage mobility of students and staff when implemented into law in Lithuania. 3. Neither scientific literature, court decisions, statutes nor regulations specifically define which legal study program is of high quality. Based on quality assurance theories, the most important factor should be the setting of learning outcomes and their implementation into a study process. Contemporary implementation of learning outcomes into a study process must address all three types of learning outcomes. In other words, a high quality legal education must address learning outcomes related to (a) specific competences (e.g., separate law subjects such as civil, penal law, etc.); (b) general competences (e.g., knowledge of foreign language, team work, communication, etc.); and (c) professional ethics. The importance of general competences is steadily growing as special knowledge and skills become stale or obsolete at an ever increasing rate in contemporary society. 4. The analysis of Lithuanian legal requirements and legal education programs reveals that insufficient attention is devoted to general competences, emotional intelligence, moral attitudes, broad erudition and lifelong learning of the future lawyer. 5. Neither a lawyer's ethics course or lawyer's professional responsibility course is currently included among the obligatory subjects required to become a lawyer or judge in Lithuania. The lack of attention to moral and ethical issues while preparing lawyers forms a false assumption that ethics is a secondary requirement for a lawyer. The standards of lawyer's ethics and the development of lawyers' code of ethics in Lithuania have not been researched yet and therefore more research is needed in this area in the future. 6. Not enough attention has been devoted preparing educators to teach effectively in law schools or to adapt teaching methods to effectively communicate with contemporary students. In practice, it is wrongly assumed that a professor merely needs to know the respective subject well. The truth is that an educator at the university level must meet three key qualifications of equal importance: (1) as an expert of his subject; (2) as researcher (scholar); and (3) as a teacher (didactic).
